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ABSTRACT 

This document presents results of a study assessing 
the attitudes of secondary school teachers towards media based 
learning. The study explores knowledge of and exposure to media based 
learning techniques of a cross section of Nigerian secondary school 
teachers. Factors that affect the use of media based learning 
technique are sought. Media based learning is defined as a system 
that structures resources into a learning framework enabling children 
to learn independently at their own pace* The teachers' role with 
media based 1 earning is to dispense knowl edge through s t imulat ing, 
enthusing, and guiding the learners* The methodology is based on a 
questionnaire survey of over 400 secondary school teachers selected 
from four federal government and 16 state controlled secondary 
schools in Nigeria. Major findings reveal that teachers at this level 
have strong positive attitudes towards media based learning in 
school*; as a whole* However, there are some significant differences 
in teachers' attitudes when certain variables like gender, years of 
teaching experience, and qualifications of the respondents were 
explored. The paper includes three tables: (I) negative statements, 
(2) gender differences, and (3) years of teaching experience. When 
teachers* overall attitudes to media based learning were compared 
with their subject areas, social science teachers were found to give 
more weight to the fact that their teaching needs no medium except 
the chalkboard* Male teachers were found to have more positive 
attitudes toward media based learning that females, and more 
experienced teachers more positive attitudes than less experienced 
teachers. (DK) 
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ABSTRACT 

In thiG 3tudy, an ao3G3Grnent gi tuo attituclG 
Gi oGCcndary 3chccl teachers tcv^arcis :nodia-oaGed- 
l3:irrAn^ is carried cut. The otudy airn^ ax eliciting 
ircrn a cress secticn cf Nigei'ian Secondai-y ochccl teachers 
trieir kncwledge cf/expoGUX'c to the :nGdia-cascd-learning 
Tocr.nicueG • 

The rnethcdciogy is based on a quest icnra ire 
S'jj-'vey 01 ever ^00 oeccndary ocacci toaci.orG selected 
ircrr. icur Federal gcverninent and sixteen state 
CQrrci'clled oeccndary Schccls in ^Jitreria. 

ivajcr findings reveal that teacaers at this level 
have sti'Cng positive attitudes towards .rxGdia-basod- 
is'^rning in schoclG as a whole. Howevei-, there ai'e 
some si^niiicant diiierences in teaL;risrs' '^ttitucie 
when certain variables like the gender, yeai's of 
teaCi'.ing experience and qualiiication oi the respondents 
were explored. 

..ttitudes can bo rnodiiied cr chan^-'ed, thereicre 
tiai^- paper ends by C:Uggesting ways oi jcnieving this. 
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INTRODUCTION 

Teachers' negative .-jxtituaes tcwarclG the 
use of media rescurcoG in Teaching: has been seen 
as a militating lactcr a^^ai^J^■ c-ifective rnedia- 
based-learning in schocis (riccre and Kant , 1980; 
'..ragg, 1984; Day and Paul, r9o7). Inspite ci 
cbyicu3 instructicnal valu33 of utilizing media 
resources in TGaching/learnin,: yrccesses, thc?rG 
appears tc be seme resistancG by xeachc-rs to 
utilize cr encourage xhe atilizaticn cf ir.edia 
rGSources. This seeming resistance has been 
attricured xc a myriad oi iiCi:oi"'s ranging frcm 
3elf-preserva*cicn on tne parx oi xeachers to lack 
cf adequate training backgro»ancL for the use of 
educational inncvaticns. 

Attitude could be defined as the pre- 
disposition xo perceive, feel or behave xowards 
specific objecxives oi' certain ^ocple in a 
particular manner. Atticu.ios are derived from. 
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day-tc-day experiences and ncx innate characteri3tic£ , 
honcG they can ce rncdified or chan^^Gd acccrding tc 
needs • V^ra^rg, (1984) sxrcn^iy cclieves that i£ 
teacherG are mere flexible, keen ond enthuGiastic 
tc learn new toQcning techniqueo than they currently 
r^re, then their 'jTtitudeG cculd changed* 

BACKGROUKD TC THE STUDY 

JtudieG cn learning, media anu learners * 
.uptitudes have revealed that diilerent ::.tudGnt3 
learn differently and at differci-^-c tirneG/pace. 
..itkin ex al (1975) identified I'he "field dependent 
and field indopenaenz loarncrG," vaiile Fask {'\9B^) 
idenrified the ''hclist, seriali^xG, and versatile 
loai-ncrs" acccrding tc the icarnint, styles exiiibited 
by Gtudents. These research linain.s further reveal 
the uniqueness of individual learners and their 
varying learning abilities. This iniplies that 
Gtuuents are not empty vessels tc ae filled cut 
individuals endowed with potentiuis for creative 
learning. Thus, learning activiuies planned for 
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GtudentG ax this level should oo rnedici- cased as well. 
Efforts Ghculd be made to develop ii: thern high order 
Gkill3 which will assist them in ':j better information 
handling, in future - ThiG shoul-l be the oentral gcal 
01 learning- in the 19903 in order xo realize the 
oducaxionai cbjec-cive cf ^'providin,. equal, runcticnal 
and qualixaLive eduoaxional oppcrxunities" for all 
oitizeno oi Migeria at the Gecondary schocl level* 

PURPOSE OF THE 3TUDY 

The airna of xhX3 r:Tudy are aJ ioIIowg:- 
Tc elicit from a cro33 Goc-cion cf iiigei'ian 
Gecondary Gchocl xcacherG, :..clr Knowledge 
aboux rr.edia-based learnin.;, 
To aGGGGG rheir attitude \'o./ara3 this 
learnin^; "cochnique, and, 

To identify those facxoi'G xh'^x aifecr the use 
of this prcgr'essive learn in^^ I'echnique in 
Nigerian oecondary sohoolG. 
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HYPOTHESES 

There is nc Gignilicant diiiGrence in attitude 
between the male and the lernaie teachers towards 
the use of prcgrcGSive learning techniques 
including media-based iGarnin,, in secondary 
schccl» 

There is nc difference in altitude between 
the escperienced and the I333 experienced 
teachers rewards the use cl ^.regressive learning 
Lcchniques including media-cased learning. 
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-BASED LEi^.RIilNG AND ITS 
GERIAN SECONDARY SCHOOLS 



The concept cf mGcliatGcl cr rneclia-basGd-learning 
was firct ased to denote learnine. done through media 
cf acme 3cr't as cppcsed to the GnacrivG learning. 
Percival and Ellington ( 'i ^88) c:;::-GrvGd that tormG 
like rG3cui"CG-baGGd Icarnin^' or rr.GuiatGd learning 
arG u^ed i^yncnymcusly with raodia-baced learning. 
Media-based learning i3 a systorn that structures 
resources into a learning irarncwcrk enabling children 
to learn independently at tiieir pace. Seme traditional 
teachers opposed it strongly lor fear that it could 
take away Ircrn xhem the major respcnsibilixy - that 
cf teaching. This fear is real xcr there are quite 
a number cf teachers who iggI idle except they •'teach", 
^^'ith media based learning a teacher is expected to 
fulfil a different role from that cf the conventional 
teacher who delights in what ho feels he can teach. 
Media-based learning emphasises the dispensicn of 
kncwlGdgG through stim^ulat in,:, enthusing and guiding 
the learners • Thus, the more a teacher is able to act 
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in this direction tc generate otrcng mctivaticn in 
his students, the better the stuaents will learn 
from raedia resources. 

In practice, two extreme approaches oi this 
syotcrn are in force cui*'renTa.y . .-.t cne extreme end, 
there are teachers who feel vno ::tudents still need 
rnaximui/i guidance, and therefcre raiher than act as the 
"universal uncle or a travel agen-c" answering questions 
and rescuing those in troucle, they decide to structure 
and pre-package knowledge fcr "jLern. Hence, the students 
are given "itinerary i-ather vhan a map of the terrain 
and a survival kit" (Heggary, 1^56 p. M^). These set 
of teachers exercise full ccnurol over what the students 
learn. In developed nation, such approach is exemplified 
in the use of programmed learning systems^ In progresaive 
schools within the de^^elcping nations this approach could 
be exemplified in the use of worKocoks and other 
struct ui-ed low cost technology. 

at the opposite extreme end there are some 
teachers who tc^nu tc abandon their professional role 
completely and sot the studen-cs free tc pursue their 
own learning according to rheir interests and knowledge. 
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Tc thiG sot cf toachors, iGarnin^r io ccinpletely 
uriGtrucrurcd and writing cf leai'nin^- cbjectives 
for instance is net ornphasisGd. vVith this approach, 
there i3 nc way xo knew beici'e hand what might be 
learned ci' wnat could be the laarnirj^-- cutccrne^ 
There are 'jndoGirable impiicaxion^ in bcrh exxrernes* 
For the- 3TructurGd media -based ioai'ning ^ysterc if 
the otudentG are net ouificiently rnetivated there 
cculd be little or nc learnin^x. In the unstructui'^ed 
system by abandening even a Guporviccry rcle ever the 
L3tudeni*G, the :-^xudont3 cculd juinp aim. lessly irora 
one tcpic xc anettier and learn vei-y little in the 

pi'CCGGo* 

For maximum benefit tc the c-tuaents and tc wci^k 
eifectively media-based loarnin-: Jijculd tew the 
middle ccui'Ge where the teacher intrcduce the loarners 
tc the wealth ef rescurces wirhin/cutGide their 
learning onvircnment and enccui'ageG them tc use them 
and learn ircm them. Juch teacners wculd be sensitive 
tc theii- students' interest yet ccnscicus cf their 
needs* Such students wculd thereicre be skillfully 
and uncbtrusively set tc discover what they intend tc 
learn. 
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ITS JUSTIFICATION FOR NIGERIAN SCHOOLS 

This Icarnint: i:echniquG haa been pi-cvcn tc help 
GtudentG come tc the realization thau the four wail3 
cf a Gchccl io net the only pa.ace where learning can 
■Lake place (i^alo, '1969; 31:j^ok, '.975; -^oiedu-.ikrcii , 
198'|). Of r'ecenx', :]it;"erian juucaticn has beccrne 
incrcasinerly iniluenceci by prat^'^-'-'i-'ic ideaG. The idea 
that education should be f <-inc "cicnal, practical and 
Gei'vo a3 means of earninu; livelihcca have resulted in 
the diversilicaticn the .Toccndary school curricuiurn 
in pai'ticular tc include vcca<:icnal, ccrnrnercial and 
technical suojocrs. ihe pratr^natists believe that there 
is no one way to educate a call... thereicre a variety 
of teaching/ learn inf^^ techniaucL: should be employed* 
They also celicve that a praf-^inatic teacher should not 
dinh cut facts and opinion to his learners as if they 
are empty vessels tc be filled. His functions are to 
give and help his students when necessary and to provide 
them with suitable learninti envii'onment • Thus, with 
the introduction of the 6'-3-5-h- system of education in 
the country, Hifreria should jidopt this technique for 
effective result. 
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Media based learning could teach the GtuaontG 
a variety oi Gtudy skills anu uisccvei-y learning 
technique. It could alGC onccui-age initiative and 
independence in Nigerian ycaZiir,. ^uch attricute;: in 
r:igerian c-tudentG could be < i:oc:}XQr to ^wecK the 
currenx trend in exairinaticn inalpi'actices . as long 
as students are not directed towards imbibing initiative 
and independent learning utxirude, caseG of examination 
rnalpratice will ccntinuo^ to e:-'Calate, and, products o£ 
our -.chccl cyaterriG will be unaule tc face any challenge 
in iutur'e. 

THE .,;URVEY 

Four hundred and thirty tour {'oU) 3eccndary 
3chccl teachers Golccted froifi twenty secondary GchcclG 
in rligeria took part in the .;tuay. These schcclG were 
made up ox sixteen state and C'.ur Eederal controlled 
secondary schools, i^cth the stratified random sampling 
and a systematic sampling techniques were used in 
seloctin,- the required numcer ox cases. 

BEST COPY AVAILABLE 
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INSTRUMENTATION 

ThG instrument, a que3ticnr:aire had eighteen 
items and were desitned tc verify if the respondents 
are aware cf the various attemp"u3 at individualizing 
learning and to assess their ai'i'itude towards this 
learning technique. :\11 questior:naire items were cf 
scaling type and a five-point Likert style was used. 
Ihe instrument was pre-tested for content and construct 
validity using a sample of t:io 1:art;et respondents at 
the Holy Family College Abak, .ikwa Ibom State. 

.ujV.LVoI3 - Demography of F-esponaents 

Four hundred and thirty four secondary 
school teachers took part in the study. Iwc hundred 
M/.d twenty four representing 5i*6>t oi them were 
:crr.':le and two hundred and ten repre::erting ^8.4^i 
wore males. Their years of toachin^: exverience 
r.'.:r:^^e irorn less than one year to ten years v.ith 
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the fcllcwintT spread 

Z.1 - 3 years - 115 

^ - 6 years - 85 

7-9 years - 85 

lO'^'yearo - 150 

ThcGe tGachorG nave vai'icuG academic ci* 
p:.-ci'eG:3iGnai \-oachine qualiiicaTion,-: a3 
icllcws: 

..cn-detree (NCE) 21:5 (50.1%) 

rii-.-t decree (b. £d. ,b.oc/b;\(Ecl. ) "iS'i (j;7.9?-0 

Foax j^raauate de^^-ree (T^i.Ed, iM..-.., M.oc.) 25 (5.9jb) 

OvLcr^ (PGDE/HND) 26 (6. 1,0) 

From Tacie 1, toacherG cverali reGpcnseG 
":o erne 13 negative GtaoemenTG are i^rc rented in 
a decreaGing order cf pcGitivity. Jince the 
■^uoGtioriDaire iteifiG were .-ill atticuainal Gcaiing 
r;yrTcm, a weiuhxing GyGtem of rneasaroinGnx 
(Kerlinger, 1979) vas -ipplicd* Jhu3 mean weight 
(aw) GtatiGtic was adopted Lor the -anaiyGis. 
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Teachers' overall axTitucie tc inGdia-oased 
Ic-i-nirit: waa cross-referenced with tnoir subject 
ureas • negative statement, "My sucject area 
aces nc^c require the use cf any teacnin^;/learning 
:r;'^Terial except cnalkDoarci" , was used ai' the 
ir.sxrumeni: of assessrcent. Only sixteen ci the 
tG-chers (5.7%) ciairaecl trieii" suojocT ai-eas do net 
rocuire the use of any iceciiurn excep": chalk coard 
(ar,.. ci-coursG with tno teacher;. I'r.G b:'!*^^ who 
appreciate the educaxionai values v:.:icus media 
i-ypes in their t eaching-learnint: prccos' is quite 
orccui-a^ing • The social science Teachers Tend to 
give rncre weight tc the fact that taeii* teaching 
needs no rnediurn except the chalkboard, buch 
teachers xieed a breakthrough with a regular display 
ci new creations and ideas in their* subject area 
xz encourage therr. see the xaxesx availab'^e mGdia- 
resources in their discipline. 
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GEI-jDER differences IK TEACHERS' ATTIIl'DL TO 
KED lj\ -B AS ED LEARM I NG . 

Gender differences was appareir: in three cf 
tne attitude statements. In Table 2, tnc inalG teachers 
vjiih a mean weifcrht value cf 0*52 rGnd lO have a mere 
positive attitude than the female (0,16) tcwardG the 
U3G of rescurce materiaia fcr* all tn;:ii' lGG3cns 
irrespective cf cost in preparation time. It cculd 
be deduced frcir: their reapcn3e3 tha": xnc male leacher^s 
arc rncre likely tc select, adapx/devalcp media i*G5Curces 
fci use than the female Teacher3 whol. 'uhc in3tructicnal 
situation handled demands it« 

Similarly, cut of the 3S7 or 89, 2?. cf teachers 
who agreed tc the positive statement tnat if teachers 
t'nomsGlves use media rescurces, it will also encourage 
stuaents to use, the male teachers were mere positive 
in their assertion. The mean weignt c- the male 
responses in this cpticn was '1,38 as against the 1.15 
cf the female responses. 
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These diff GX-^ences in attiLUcio are difficult 
to explain fully in the light c.i available data 
in this study, it needs furi:nor research, cculcl 
the initial discrimination against women in many 
technical professions in rligoria ('imam et.al (ed) 198$; 
have resulted in the development of a techno fihobia 
in Nigerian iemale teachers? Oi" could it be females 
general natui-^e cf weighing every step befcr-e 
launching cur for fear of failure? Coula the female 
teachers in this sample bo too occupied with domestic 
commitments and ther'efcre be a little hesitant tc 
spend extra time in deveicpin^^; or- selecting materials/ 
activities for classrocm use? Or arc they given more 
boarding house duties and extra-curricular activities 
in the school tc make them vulnci-ablo tc this seeming 
negative attitude? Information based on these question 
might help tc illuminate furtncr these gender differenc 
in teachers* attitude. 
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However , the fernalo teacnciM arc rncrc likely to oo 
flexible in their teaching iC the learning cnvircmnent 
encourages them'. Fcr inc-tancc, the female teachei-s 
disagreed rncre otrcngly to xm-. negative c-taternent that 
3tudentG were tec exair.inaticn ccnGCicus and so there wac 
no room for the use of rnedi--. iv, inc-tructicn. The iernalc 
teachers' re3pcn3e3 tc thi:; 3^:J^•Grf;ent had a mean weighx 
score of 1.07 while the male -ceacherc- scored 0.83. However, 
difierencec- in thi.- last rea^jcn^c- was net significant ax the 
p-level of U.05 set, therefcro r.c". worthy tc . note. 

TEACHERS ATTITUDE TO MEDl;i-liA3ED LEARHIMG BY YEARS 
OF TEACHING EXPERIENCE. 

Differences in the attixaao of the long exporiencsd 
( ^ 7 years of teaching) an.l xho less experienced 
( ^ 6 years of teaching) was axsc explored in tnis 3tu:Ly. 
Responses on three of tne axxi-cw^.c s-cateinonts were quixc 
noteworthy (see Table 3). It -as encouraging tc note -chat 
only twenty-eight teachers, representing b,k% of the tcial 
respondents, agreed to the negative statement that it is 
much easier and quicker to teach \,ithout media-resources. 
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Data present eel in Table 3 surpriGingly snows that the 
mean weight scores cf teachGi-s' positivity to this 
statement tend to increase with years of teaching 
experience. Thus, the less experienced teachers tend 
tc find the use cf media resources in instruction 
burdensome unlike the more experienced teachers. This 
finding supports earlier stuciies carried cut by 
Ccrccran (1981), Zeichnor and Tabachnik (1981 ). These 
scholars reported a drastic change c£ attitude among 
teachers who have just oomplGted their pre-service 
training. They refered tc such changes as »' transition 
or reality shock". The progressive cr liberal attitude 
towards media-based learning- cy the pre-service teachers 
tends tc wear cut as they face practical reality in the 
fields 

Also, fifty^-eight teacners representing ci 
the tcial respondents agreed tc the negative statement 
that, "designing, producing or modifying instructional 
materials is exacting and time consuming and should not 
be undertaken by teachers. V.hile 334 cr 76^9^ cf them 
disagreed with the statement. Thus, the majority cf 
teachers have accepted additional role as media 
designers/prcducers despite the burden and preparation 
time involved. 

27 
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A rui-thcr analysis rGaeal3 that there is a 
relationship oetween years cf teaching experience and 
the degree cf acceptance o£ this rcle (see table 3)» 
The icng-experienced teacriers tend to be rncre positive 
in their acceptance cf this ''aaded role" than the less 
experienced teachers, i^icst xeacher training institutions 
Gfierine Educational Technclcgy courses in Nigeria employ 
the services cf technicians/xGChnclogists, Student 
teachers are often assisfcd ±n the design/production of 
media resources they use. Consequently, on graduation, 
they expect similar assistarjce to be able to develop 
their materials, besides, -che ultimate reword (good 
grades) for ci?eative product ion while in training 
compels the student teachers tc design and produce 
instructional materials for use during their training* 
In the absence of similar incenxives, the beginning 
teachers may relax their c-iicrt tc develop instructiona 
materials cr shew keeness to use them and would find 
the exercise burdensome. 
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TEACHERS' ATTITUDE TO rlEDlA-bASED LEARIilNG BY 
QUALIFICATIOI!. 

Dirferences in teachers^ attitude by their 
qualification v^a3 also Gxplcred in thic ctudy, 
RespcnsGG on two pc:siTivG attitude statements were 
quite significant in thii^ -tudy and ncte-\v'crthy. 
Highly qualified teacher:: tend to ieei ccmpiacent 
in their attitude towards the use cl newer teaching 
rnethcdcicgies than tnc lec-3 qualified teachers* 
Although all teachers in thia study have positive 
attitude towards the use cf newer methods, holders 
of post graduate degrees tend to exhibit less positive 
attitude than all ether call ere cf xeachers* Eighty 
percent (80%) cf the post graduate teachers supported 
the positive statement, ^^I love trying cut new xeuchin 
methods with my class", as against over 955- cf 'jouchcr 
in ether categories, oirraiarly, the MCE Teachers 
(though holders of the least teaching qualification) 
tend to exhibit stronger positive attitude to media- 
based learning as a whole. This observation could 
be a reflection of thj fact that most teachers with 
post graduate degrees such as MSc > VU^ or MBA often 
do not have any teaching qualification. 
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CcnEequentiy, their exposure in the use cf newer 
teaching strategies/rnedio resources could be more 
shallow than that ci xric less qualified tea chore. 

RECOMMEND/iTION AND COl^CLUoIOK 

;.ttitudes are derived from daily experienooc- 
and exposure. Sorno schciars (Moor i< Hunx, 1980; 
Lasiey & Applegate, 1982) noted that many practicisin:; 
teachers actually lacK xno pre-requisixe trainin- for 
proper use of seme educational inncvations. They 
feel that these new learning techniques/newer 
technologies may oe in ccnixict with the way the 
teachers were taught, i'cr a new criontation, teacher 
training process should net be a cne-snct or a once 
for all affair. There snould be opportunity for 
re-training cf tcacherc- cither in award earning cr 
ncn-award earning in-sarvice programmes. The caiiore 
of teachers to be given ^ reference in such in-service 
programmes should be nighly qualified teachers without 
teaching qualif icarion anu newly qualified teachers. 
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Such in-service/ ccn-cxnuin,, education prGc^i-^arnrnes 
reouirGS more adequate atTentiGiJ, its executxon 
should not be as sporadic as is currently in 
oi:eraticn. 

Since some of tneir responses to the attitude 
questions carry irnplici-cion for rnedia-reGOUi-^oes 
provision and organization icr easy access, there 
is need tc pool xogisthor all available resources 
lyin,: aoout in mosx i.. : tituticns unutilized or 
not in heavy demand ior maximum use. Peeling 
together ci availabxe media resources as suggested 
here dees not called for centralized storage, rather, 
it entails devising ana u-ain-Laininj: a good retrieval 
system within and inxei" schccls. 

However, though rnuccrity TGachers in this 
sample have stron^^ positive attitudes to media-baseu 
learning at the secondary school level, this 
learning technique can not be eflectively pr^acticed 
in Nigerian schools exoepx a policy statement 
establishing the rainirnurii standard of media provision 
in all secondary school:? is promulgated and 
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vigcrcuGly enlcrcecl at boxh the Federal and State 
gcvcrnment levels • 

t'inally, regular cii3i.lrjy cf new creation and 
ideas in the use cf pro^rre^sive teaching techniques 
like media cased learnin^^: could sufliciently 
influence these teachers' attitudes and eventually 
their teaching perlcrrnances • 
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